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BOIII MYXAPPUP:

HcanoBa ®epysa TysKHuHOBHA

TAXPUP XAU'BATH:

07.00.00-TAPUX ®AHJ/IAPU:

HOngameB AuBap IJprameBdd - Tapux ¢aHaapu
JIOKTOpH, cHécud daHsap HoM3o0A4H, mpodeccop,
V36exkucton Pecny6siukacu [IpesugeHTH
Xy3ypujaru /laBiaT 601IKapyBU aKaZleMHUsCH;

MagsianoB YkTaM MaxmacabupoBUd - Tapux
danapu  gokTopH, mTpodeccop, Y36eKHCTOH
Pecnny6iukacu I[lpe3upgeHTH Xysypupaaru JlaBaat
O0LIKApyBH aKa/JleMUACH;

XaspaTkysioB A6pop - Tapux ¢aHJapu JOKTOPH,
JIOLEHT, Y36eKUCTOH JaBiaT >Kax0H THJLIapH
YHHUBEPCUTETH.

08.00.00-UKTHCOAUET ®AH/IAPH:

Kapsiub6aea Pas XokabaeBHa - HMKTHUCOJIUET
dannapu pokrtopu, npodeccop, TolKeHT AaBjaaT
UKTUCOAUET YHUBEPCUTETH;

Xypoiikysi0B CaaupauH KapuMoBUY — UKTUCOAUET
dansapu JoKTOpH, JAoLeHT, TOIUKeHT JAaBjaaT
UKTUCOAUET YHUBEPCUTETH;

A3zu3oB lllep3o YKTaMOBHY - MKTHCOAUET haHIapH
JIOKTOpH, JIOLUEHT, Y30ekucToH Pecny6inkacu
Bo)XXOHa HHCTUTYTH;

Apa6oB Hypasu YpasnoBuy - UKTUCOAMET daHIapH
JokTopy, mnpodeccop, CamapkaHj  JaBJjaT
YHUBEPCUTETH;

Xosi0oB AkTaM XaTaMOBHY — UKTHUCOAUET daHIapH
6yinya dancada gokrtopu (PhD), pmoueHT,
V36ekucTon Pecny6/mkacu [IpesujeHTH
Xy3ypujaru /laBaaT 601IKapyBY aKaJeMHUsICH;
[HagueBa /Jlungopa XaMuZOBHA - UKTUCOLUET
dannapu 6yitnya dasncada goxktopu (PhD), fouent
B.6, TOIIKEHT MOJIMA UHCTUTYTH;

[llakapoB KysMaT AmMUpoOBUY - HKTHUCOLUET
daHsapy HOM30A4M, [JOLEeHT, TOLKeHT ax60opoT
TeXHOJIOTHUAJIApH YHUBEPCUTETH

09.00.00-PAJICADPA PAHJIAPH:

XakumoB Hazap XakumoBuu - dasncada daHmapu
JIOKTOpH, npodeccop, TOWKEHT JaBaaT UKTUCOLUET
YHUBEPCUTETH;

Axmnnuko  Kypaboir - dascada  dannapu
JokTopH, mpodeccop, CamapkaHj  JaBjar
YHUBEPCUTETH;

FaitoynsnaeB Otabex MyxammajueBud - dascada
dannapu foktopy, npodeccop, CamapkaHj AaBjaaT
4YeT THUJIAp UHCTUTYTH;

XomuMxoHOB MyMUH - dasicada dansapu JOKTOPH,
JoueHT, ’Ku33ax nejaroruka HHCTUTYTH;

HocupxomxaeBa F'yniHopa  AGAyKaxxapoBHA —
dancada dansapu HoM304H, A0LEHT, TOIIKEHT
JlaBJaT IOPUAUK YHUBEPCUTETH.

10.00.00-PH/10JIOTHA PAHJIAPU:

AxmenoB Oiibek Canop6aeBud - UI0JOTHUS
dansnapu nokropu, npodeccop, Y36eKUCTOH AaBJaT
»KaXOH TUJIJIApU YHUBEPCUTETH;

KyuumoB Ulyxpat HopxusuyioBud - ¢usosorus
daHsapu JOKTOpH, [AOLEHT, TOUIKeHT JaBJjaT
IOPU/IMK YHUBEPCUTETH;
CamaxytauHoBa Mymappad HWcamyTauHOBHA -
dunosorusa paHsapu HOM30H, AoLeHT, CaMapKaH/
JlaBJaT YHUBEPCUTETH;

KyuykapoB PaxmaH YpmaHoBUY - ¢uJosorus
daHsapu HOM30AH, AoLeHT B/6, TOlIKeHT AaBaaT
I0PU/IMK YHUBEPCUTETH;

IOHycoB Mancyp A6ay/utaeBud — —-QUIIOJIOTUSA
danmapy HoM3omgy, Y36ekucToH Pecny6ukacu
[IpesupenT Xysypujaru JlaBjaaT G6GolIKapyBHU
aKaJileMUsACH;

CanpoB Yayroek ApunoBud - ¢uosiorus GaHnaapu
HOM30/M, JIOLEeHT, Y36eKucToH Pecmy6iukacu
[lpesuzsenT xy3ypugaru JlaBiaaT 6GolIKapyBU
aKaJleMHSICH.

12.00.00-1OPH/IUK ®AHJ/IAP:

AxmepmaeBa Mapiwga AXaTOBHAa -  HOPHUAMK
¢dansap gokropu, npodeccop, TomkeHT AaBaaT
IOPUJUK YHUBEPCUTETY;

MyxutauHoBa ®uproza AGAypalinoBHa — IOPUUK
¢dansap gokropu, mnpodeccop, TomKeHT AaBaaT
IOPUJUK YHUBEPCUTETY;

JcanoBa 3amupa HopmypoToBHa - opuuK dpaHIap
JIoKTopH, mpodeccop, Y36ekuctoH Pecniybinkacuza
XU3MaT KypcaTtraH wopuct, TOLWIKeHT JaBjiaT
IOPUJUK YHUBEPCUTETY;

XampokysoB baxoanp MamamapudoBuy - 0PUAUK
dansap goktopw, mnpodeccop B.6., KaxoH
HUKTHCOJUETH Ba JUIJIOMATHS] YHUBEPCUTETH;
3yndukopoB Illlepsos XyppaMoBUY - HOPUJUK
dansap  gokTopH, mpodeccop, Y30EKHUCTOH
Pecny6aukacu Kamoar xaBdCcU3IUTH
YHUBEPCUTETH;

XaniuToB XymBakT Canap6aeBud — OPUIUK PpaHIap
JOKTOpH, mpodeccop, Y36exucToH Pecny6amkacu
[pe3ugenTu Xysypujaru JlaBjaaT 6GollKapyBU
aKaJIeMHUSICH;

Acanos lllaBkat FaiiOysiiaeBud - 0OpUAMK paHIap
JIOKTOpH, JIOLEHT, Y30eKuCToH Pecny6sinkacu



[lpesugentu Xysypuzaru [JlaBjaT 60lKapyBU
aKaJleMHUACH;

CanpysnaeB Illax3op  AMXaHOBUY —  IOPUJAMK
dannap HoM3oau, npodeccop, TOIIKEHT AaBjaT
I0pUJIUK YHUBEPCUTETH;

AvupoB 3adap AkTamMOBHY - IOPUAUK aHIAp
6yiiya  dancadpa oxropu (PhD), V3Gexucron
Pecny6inkacu Cynpanap (ol 02078 KeHralu
xy3ypugaru Cyabsap oMl MakTabu

13.00.00-1IEJAT OTUKA ®AHJ/IAPH:

XamumoBa JuibaapxoH YpUuH60eBHaA — NeJjJaroruka
dannapu gokrtopu, npodeccop, TomkeHT AaBaaT
IOpPUJUK YHUBEPCUTETH;

Ho6parumoBa 'ysiHopa XaBa3MaToOBHaA — Nejaroruka
dannapu gokrtopu, npodeccop, TolikeHT AaBjaT
UKTUCOAUET YHUBEPCUTETH;

3akupoBa ®Pepy3a MaxMmyJoBHA - IeJarordka
dansapu JIOKTOPH, ToumkeHT ax6opoT
TEXHOJIOTUSIJIADU ~ YHUBEPCUTETH  Xy3ypujaru

NneJJaroTUK KaApJapHU KaiTa Tailépsaam  Ba
YJAPHUHT MaJJaKaCHHU OIUPHUII TAPMOK MapKa3u;

TansanoBa Illoxupga 3aliHMeBHa - IeJaroruka
daH/Iapy JOKTOPH, AOLEHT.

19.00.00-11CUX0JIOTHA PAH/IAPH:

KapumoBa Bacusa MamMaHOCMpOBHA — ICUXOJIOTUSA
daunnapu gokropy, npodpeccop, Huzomuit Homujaru
TolKeHT AaBJaT Nearoruka yHUBEPCUTETH;
XaitutoB Oibek JmboeBUd - KucMoHuUM Tapbus Ba
cnopT 6yinya MyTaxacCUCJapHU KailTa TalépJalu

Ba MaJlaKaCUHHU OUIMPUII WHCTUTYTH, IICUXOJIOTUS
daHsapu f0KTOpH, mpodeccop

YmapoBa HaB6axop IlllokMpoBHa - IICHXOJIOTHSA
daHsapu JokTOpH, AoueHT, Husomuil Homujaru
TouikeHT [JaBiaT NeJaroruka yHHUBEPCUTETH,
AManuii ncuxosioruscu kadeapacu Myaupu;

AtabaeBa Hapruc bBatupoBHa - mcuxoJsiorus
dannapu foKTOpH, JoLeHT, Husomuil Homujaru
TomkeHT AaBJjaT NeJaroruka yHuBepCUTETH;

Koaupos 06u CadapoBuy — ncuxosiorus GpaHmaapu
noktopu (PhD), Camapkang Bunost UUB Tu66uéT
6YJIMMU IICUX0JIOTUK XU3MaT OGOLUJIUFH.

22.00.00-COLHOJIOTHUA PAHJIAPH:

Jlatunosa Hopupa MyxTapkaHOBHA — COLIMOJIOTUA
dansapu  goxkTopu, mnpodeccop, Y36eKUCTOH
MUJIJIMH YHUBEPCUTETU Kadeapa MyaUPY;

CenToB A3aMar [Ij1aToBUY - conpposiorust paHaapu
JokTopy, npodeccop, Y36eKUCTOH  MWIJIHAN
YHUBEPCUTETH;

ComukoBa llloxuma MapxabGoeBHa - COLMOJIOTHSA
dansapu  goxkTopu, mnpodeccop, Y36eKUCTOH
XaJIKApo UCJIOM aKaleMUsICH

23.00.00-CHECUH ®AHJIAP

HazapoB Hacpuaaun ATaky/0BUd —cUécui daHIap
JokTtopy, dancada daHsapu JOKTOpH, npodeccop,
ToukeHT apXUTEKTYypa KYPUIULI UHCTUTYTH;
BjTaeB YcMoH0H Xalipy/iaeBUd —-cuécuil panap
JLOKTOpH, JIOLIEHT, V36ekucTon MUJLIUN
yHUBepcUTeTU KadeZpa MyAUPH.

OAK PyiixaTu

Maskyp »xypHana Basupsap Maxkamacu xy3ypugara Oiuil attectanus komuccusacu Paécatununr 2022 iua 30
Hosibpgaru 327/5-coH Kapopu OWJIaH Tapux, UKTUCOAMET, dasicada, ¢uiosorus, WPUAUK Ba IeJarorvka
dansapu 6yHiNYa HIMHN Aapakasaap 6yHnda AuccepTanysaiap aCOCUH HaTHKaJapUHU YOI 3THUII TaBCUS 3TUJTAH

WJIMUH HallpJap pyixaTtu (Py#xaTra) KHpUTUITaH.

Crossref DOI:

Taxpupusart Crossref DOl HUHT pacMuit ab3ocu xucobsaaHaau Ba 10.47.390 DOI npedukcura ara. Xap 6up Haup
Ba WJIMUU MaKoJiara uHauBuyasn Crossref DOl pakamu 6epusiaamn.

Google Scholar

XKypnan Google Scholar (Akazgemust) Aa HHAEKcALUsIaHA/H.

HkTMouii-rymanuTap ¢paH/IapHUHT
A0J13ap6 MyaMMOJIapH 3JIEKTPOH XKypHaIu
1368-coH/M ryBoXHOMA OUJIaH AaBjaT
py#xaTura oJIMHIaH.

Myaccuc: “SCIENCEPROBLEMS TEAM”
MacbyJHUSTH YeKJIaHTaH KaMHUSIT.

TaxpupuAT MaH3WJIU:

ToiwkeHT maxpy, fAkkacapoit Tymanu, Kuuuk
Bemérou ky4yacy, 70/10-y#. J1eKTPOH MaH3WI:
scienceproblems.uz@gmail.com

Tenerpam kaHaJs:
https://t.me/scienceproblems uz



mailto:scienceproblems.uz@gmail.com
https://t.me/scienceproblems_uz

MYH/JAPHKA

07.00.00 - TAPUX ®AHJIAPU

Boxudosa Komuna A60dyn103u308Ha
“3J1 BAUPOFW” TABETACH XAKHIA ooooooeeeeeeeeeeeeeeeeeeeeeeeeeeeesessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssseses 11-17

Cynaaiimanos Canamam Apenbaeguu
KOPAKAJITIOFUCTOH MYXTOP BUJIOATU/ZIA KYPYKJIMK BA CYB TPAHCIIOPTU: MYAMMO

BA EUUMUJIAP (1924-1932 FIH) ..oovurersesssseesessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssansssees 18-24
Paynoe Xoamamam
V3BEKUCTOH XYIYIUJIA YPAH KOHJIAPUHU Y3JTAIITUPUI TAPUXU .o, 25-32

Madxcudos Aneap Cupascosuy

WMIIEPUA MYCTAMJIAKAYUJINK CUECATUHUHT TYPKUCTOH TYB XAJIKJAPYUHUHT
WXXTUMOUHU-UKTUCOANN BA ®YKAPOJIMK AXBOJIUTA TABCUPH (CUPJAPE BUJIOATH
MUCOJTTHIIA) weoreeeereersesessssssssssssssssesssssssssssssssssssssssesssssssssssssssssssesssessssssssssssssssesssssssssssssssssssssssssssssssssssssssssssnsans 33-40

Begamova Nasiba Xolmurzayevna

FERMER XO‘JALIKLARI VA KLASTER TIZIMI UCHUN O‘RTA MA’LUMOTLI MUTAXASSISLARNI
TAYYORLASH TIZIMIDAGI YUTUQLAR VA MUAMMOLAR (SURXONDARYO VILOYATI
MISOLIDA) ettt 41-48

Annanazapoe Mypom Mup3aesuu
BYXOPO XAJIK COBET PECITYBJIMKACH HO3UPJIAP IIYPOCH BA MUJIJIUH PAXBAP
XOAUMUJITIAP OAOJIUATU XYCYCHUIA ..ottt 49-54

Ismoilova Feruza Ibragimovna
URUSH YILLARIDA XOTIN-QIZLARNING ILM-FAN VA MADANIYAT SOHALARIDAGI
XIZMATLARI ..ottt 55-59

Tursunov Xurshid Nasriddinovich
OZBEKISTONDA MUSTAQILLIK YILLARIDA TARIXCHI KADRLAR TAYYORLASH SOHASI
HUQUQIY ASOSLARINING YARATILISHI ...oovviiieeeeeeeee ettt 60-64

08.00.00 - UKTUCOAUET ®AHJIAPU

Yuldosheva Gulnoza Abdinabiyevna
THE ROLE OF THE DIGITAL ECONOMY IN MODELING THE FINANCIAL ACTIVITIES OF
ENTERPRISES ..ottt ess s sss s s s ss s ssssssssnns 65-70

Oromidinov Muzaffar Pardabayevich
DIRECTIONS FOR IMPROVING INTERNAL AUDIT IN COMMERCIAL BANKS ... 71-75

Xydaiinazaposa [Junopom XaiipysiaesHa
TYKUMAYUJIUK CAHOATU KOPXOHAJIAPUHWHT AW UKTUCOAUET IOUPACUJIATH
PUCKJ/IAPUHU CTPATETUK TPAHCOOPMAIUAJIALL UCTUKBOJIJIAPH ... 76-84



To‘lakov Ulug‘bek Toshmamatovich, Jorayev Sirojiddin Muxiddin o‘gli
KO‘CHMAS MULKNI SOLIQQA TORTISHDA XORIJIY DAVLATLARDA AMALGA OSHIRILGAN
ISLOHOTLAR ottt eteesseessesssesssesssesssesssessss st sesssesssesssesssesssesssesssesssesssssssesssssssssssesssesssesssesssesasssssesssssasesas 85-92

Xudayberganov Dilshod Tuxtabayevich
MINTAQADA XIZMAT TURLARIDAN SAMARALI RIVOJLANTIRISH YO‘NALISHLARI .......... 93-98

Turobov Sherzod Alisherovich
OZBEKISTON RESPUBLIKASIDA UY XO‘JALIKLARI TADBIRKORLIGINI RIVOJLANTIRISHDA
DAVLAT SIYOSATI oo eee et s eeseseseseseasasssseseseseasasssssseseseseseasasassssesseseaeasassssseseseseneasasnssssssseseeen 99-105

lamcues Hodup Mypamosuy
METO/Ibl OLIEHKH ITOKA3ATEJIEH KOMMEPYECKHWX BAHKOB ITPU AHAJIU3E
PEVTUHIOBOU AEATEJIBHOCTU Y X KAYECTBEHHOE OITUCAHUYE ..o 106-110

Zaripova Moxira Zarip qizi
AGRAR SOHAGA XORIJIY INVESTITSIYALARNI JALB QILISH SAMARADORLIGINI OSHIRISH
IMEKONIYATLARI ottt s 111-114

Y3atidyanaes Illlep3od llykypyanaesuu
V3BEKUCTOH/IA UYHHOBALIMOH UHO®PATY3U/IMAHY PUBOXKJIAHTUPUIITHUHT
OMUUIITIAPH ..ottt sesssssss s ss s s s st 115-121

Atabayeva Karomat Rajabovna, Rajabova Maftuna Farhod qizi
O‘ZBEKISTONDA TURIZM SOHASINING RIVOJLANISHI VA TAHLILI .....ccoveviereerereersieeenns 122-127

Kymaesa Myxauca A6dyraHu Kusu
MAMJIAKAT/IA AEJIZIAP TAJJBUPKOPJIMTUHU PUBOXKJIAHTUPHII MEXAHU3MUHU
TAKOMMUJIITTALITHPHILL ...oovreirererrersersessesssesssesssesssesssessssssssssssssss s sssssssssssssssssssssssssssesssssssesssssanens 128-137

Kamanoe Akman Catidak6aposuu, Camamos Fagpgop Annakynosuu
TEOUKTUCOAUN MYHOCABATJIAP LIAPOUTU/IA TPAHCITOPT JIOMUXAJIAPUHU AMAJITA
OIIMPHUIITA BYJITAH EHJAITY BJAPHUHT TAXJIMIIH .oovoovvvvveveeveveeneesesesssssssssssssssssssssssssssssee 138-150

Mamaduépos OaumdxcoH Ymaposuu
O3UK-OBKAT XAB®CU3JIUTU TABMUHJIALL HA3APUAJIAPU 3BOJIIOLUACH............ 151-158

Pa66umos )KaxoHzup Jwboesuu
TUXXOPAT BAHKJIAPU/IA OITEPALIMOH PUCKJIAPHUHT MOXUATH, YIAPHUHT FO3ATA
KEJTUIIL CABABJIAPH ....coitretrectrectnecssesssesssssssesssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasssssssasssaness 159-164

Kyau6oes A3amam lllonazaposuu
JABJIAT TUBBUET TALIKUJIOTJIAPU/IA BYXTAJITEPUA XUCOBUHUHT YCAYBUN
O 0L 00 2V = TP 165-174



T'adoes Cyxpo6 Kymakyso08uu
TUXXOPAT BAHKJIAPU KPEAUTUHUHT TABMUHOTUHU TAKOMUJIJIALITUPUII
PIVTITIAPHL ...oeeeeeeeeseeeeeeesssssseesssssssssssessssssssesesssssessessssssssessssssssssssssssssssssssssssssssssssssssssssasssssssssasoses 175-181

Bekacaros uamypad Hyadawosuu
IMITMPUK TAAKUKOT HATUXKAJIAPU ACOCUZIA TYPUCTUK JECTUHALIMOH
MEHEXMEHT »XAPAEHU UIITUPOKYUJIAPU ®AOJIMATUHU BAXOJIALL ..o 182-193

09.00.00 - PAJICAPA PAH/IAPH

Boydadayev Abdurroxmon Tolibjon o'gli
SHARQ VA G‘ARB IRRATSIONAL FALSAFASIDA PANTEISTIK QARASHLARNING QIYOSIY
TAHLILI (J.RUMIY VA F.NITSSHE FALSAFASI MISOLIDAY) ...coostrrerrerrerserserserssesssersessserssesaens 194-200

Xayridinov Abbosxon Anvarovich
GLOBALLASHUV JARAYONIDA MA’'NAVIY MA'RIFIY INQIROZLARNING OLDINI OLISHDA
MARKAZIY OSIYO QADRIYATLARINI YUKSALTIRISH ISTIQBOLLARI ...veeeereeeeerreeneeens 201-205

Quramboyev Alisher Maxsudovich
TEMURIYLAR DAVRIDA I[JTIMOIY ADOLAT TAMOYILLARINING AMAL QILISHI ............. 206-211

Jo‘rayev Alisher Tulginboyevich
JAMIYAT MILLIY ASOSLARINI MUSTAHKAMLASH - DAVLATNING USTUVOR
MAQSADL .coeeeeeeeeseessseeseessseesssess s ssseesssees s s s seeRs RS SRR R R R R RS R e ES 212-217

Turabova Sevara Kattaqulovna
ILMIY BAHS FENOMENINING MANTIQIY- GNOSEOLOGIK MAQOMINI O‘RGANISHDA
KONSEPTUAL-METODOLOGIK YONDOSHUYV ... ssssesesesessssssssssssesenes 218-224

Ilapdaesa Mapxa6o /[lasnamosHa
AJIVILIEP HABOUM ACAPJIAPUJIA UJIMT'A OUJT KAPAILIJIAPUHUHT HAKIIIBAH/IU A
FOATIAPYA BUJIAH YUFYHIIUTH ..o ssesssesessssssssssssssssssnssessnnens 225-233

Qutlimuratov Sardorbek Rustamovich
NIKOH MUNOSABATLARINING TADRIJIY RIVOJLANISHI .....coiiiiiiieeeeeeeeeee 234-240

Tursunkulova Shaxnoza Tuychiyevna
DINIY MANBALARDA GO“ZALLIK TO‘G‘RISIDAGI FALSAFIY QARASHLAR ......cccovvnenne. 241-246

FOcynosa ®epy3a 3otiuposHa
AXJIOKUA UAEAJ - EIJIAP MABHABUM IOKCAJTULIUHUHT ME3OHH ...................... 247-251

Teshaboev Muhiddin Marifovich
[JTIMOIY ADOLATNI TA'MINLASHNING PRINSIPIAL MASALALARI .....cccovveiiieieeee 252-257



10.00.00 - PH/TI0JIOTHA PAH/IAPH

Soatova Nodira Isomitdinovna
LIRO-EPIK ASARLARDA POETIK FIKRNING BADIIY IFODASI ..ooveeeeeeeerereeese s eeesesesenenens 258-265

Narmuratov Zayniddin Radjabovich
FRAZEOLOGIK BIRLIKLAR LINGVOMADANIY BIRLIK SIFATIDA ....ocoenirersernseessesssesssesnees 266-269

Yusupova Omina Muhammadzoir kizi
DIFFERENT CLASSIFICATION OF FAIRYTALE DISCOURSE IN WORLD AND UZBEK
FOLKLORE ..ottt 270-276

Bbosoposa Xyakap OduHakyso0eHa
PYCCKHUH A3bIK KAK COCTABJIAIOIIAA COAEPYXKAHUSA TPOPECCUOHATTLHOM
[TIOATOTOBKHU BYAYIIUX CITELIAATIMCTOB ..ot sesssesssssssssssssssessssssssssssssens 277-282

Matyakubov Oybek Quralbayevich
KOGNITIV TILSHUNOSLIKDA «KONSEPT» TUSHUNCHASI .....ovoieerereereereererseeseessesseeseeees 283-288

®amyanaesa Kamosaa PaxmamyanaesHa
TEPMUWUHJIAPHUHT BEJITUJIAPU BA YJIAPHUHT TACHU®DMU ... 289-293

Karimjonova Shahlo Ravshanjonovna
OZBEK TILIDA KAUZATIV FE'LLARNING YASALISH USULLARI ....vvireeerrereeemreeeseereeeseeens 294-299

Xamzayev Otaxon Erkinovich
INGLIZ VA O‘ZBEK TILLARIDA KASB-HUNARGA OIDMAQOLLARNING CHOG ISHTIRMA
TAHLILI oottt eesessesssesssesssessse s s s 300-305

12.00.00 - OPHJAHK PAHJ/IAP

A6dypaxmanosa HodupaxoH
[TPABOBOE PETYJIMPOBAHUE CMAPT-KOHTPAKTOB B CHT ...coooviiiiieieeeee 306-310

Cagoesa Cadokam MycoesHa
3KOCHUCTEMA COLIMATbHBIX CETEHW: UCCJIEJJIOBAHUE POJIEM 3AMHTEPECOBAHHBIX
CTOPOH B KOHTEKCTE I'PAXKIAHCKOT'O TTPABA .....ooieeereeereeeseersesssessssssssssssssssessesseses 311-320

A60dyanaesa MaaukaboHy IpKuH Ku3u
XAJIK TABJIMMHU COXACHU/ZIA KOPPYIILIMAHWHT OJIAWHU OJIMILTA OWU/J] ANPUM
XOPWXXUH ABJIATJIAP TAYKPUBACUHUHT KUECUU XYKYKUW TAXJIUJIY .............. 321-330

13.00.00 - IEJATOT'HKA PAH/IAPH

Zoirova Lola Xamidovna
TIBBIYOT OLIY TA’LIM MUASSASALARIDA “INSON ORGANIZMINING RADIATSIYAGA
SEZGIRLIGI” MAVZUSINI O‘QITISHDA RAQAMLI TEXNOLOGIYALARDAN

8



FOYDALANISH o s s s s 331-336

Ibragimov A’lamjon Amrilloyevich
KOGNITIV SIFATLARNING UZLUKSIZ KASBIY RIVOJLANISHGA TA’SIRI (MAKTAB PEDAGOG
XODIMLARI MISOLIDA) coeritsirsirssnsesssssssssssesssessssssssessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssass 337-343

Madaminov Azimbek Egamberganovich, Xalillayev O‘'ktam Sobir o'gli
YOSH GANDBOLCHI DARVOZABONLARNI OYIN TEXNIKASIGA O‘RGATISH ..o 344-349

Fayzullaeva Madina Abdumumin kizi

ANALYSIS OF THE POSITIVE IMPACT OF DIGITAL TECHNOLOGIES ON THE MOTIVATION
AND KNOWLEDGE OF STUDENTS IN THE DEVELOPMENT OF THE EDUCATIONAL

PROGCESS rrertsesiscesisssessssssesissssessssssesssss s s s s ss s ssssss s ssssssssssssssssssssssssssessssanesess 350-355

Jocymaesa XyakapxaH MyxammaodrcoHoO8HA
BHYTPEHHMUE YI'PO3bl, HETATUBHO BJIMAIOLIWME HA IVXOBHOCTb CTYZJEHTOB..356-361

Islomova Madina Asqarovna
INTEGRATSIYALASHGAN SUN’IY INTELLEKT TOMONIDAN YARATILGAN CHATGPT BOT
YORDAMIDA NEMIS TILI O‘QITISHNING SAMARADORLIGINI OSHIRISH .....ocvvereereerernens 362-368

Raxmatova Mexrinoz Majitovna
YOSHLAR MA'NAVIY SALOHIYATINI O'RGANISHNING NAZARIY-METODOLOGIK
ASOSLARI et s e s s 369-373

A6dykaromoea Hapzausa PatiumosHa
IOKOPU CUH® YKYBUUJIAPUHUHT MAIAHUM-UHTEJIJIEKTYAJI
PUBOKJIAHTUPUINHUHT JUJAKTUK IHAPTJIAPH ...ttt 374-384

Norboyev Farxod Chorshanbiyevich

KREATIVLIK VA INNOVATSIYA  BORASIDA ZAMONAVIY NAZARIYALAR ....ivenene. 385-390
Borasheva Aybolgan

EXPLORING JAMES MCCROSKEY'S RESEARCH ON WILLINGNESS TO COMMUNICATE IN L1
CONTEXTS: IMPLICATIONS FOR LANGUAGE TEACHING AND LEARNING ....cccovvevevvvennnne. 391-398

Fayzullayeva Gulchexra Sharipboyevna
KOGNITIV TADQIQOTLARNING FANLARARO TUSHUNCHA SIFATIDAGI MOHIYATI VA
MANTIQIY TAHLILI .ottt eesssssesssssssssssssss s ssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssaes 399-409

Boboraximov Sanjar Malikjanovich
MAKTABDA O‘QUVCHILARNI JISMONIY TARBIYALASHNING ZARURATI VA UNGA
QO‘YILADIGAN TALABLAR ...oittiteteetsersessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssaes 410-414

Salimova Shahlo Sayfulloyevna
XAVFSIZ TA’LIM MUHITI MONITORINGINING AHAMIYATT ..ovvverersiresinsiressessssessssssessssssnens 415-421



Sayfiddinova Jamila Ziyodulla qizi
METHODOLOGY FOR THE DEVELOPMENT OF LOGICAL REASONING IN PRIMARY SCHOOL
PUPILS ettt ettt ss s s s 422-427

Xamroyev Samijon Salimovich
SPORT TO‘GARAKLARI ORQALI TALABALARNING JISMONIY MADANIYATINI
RIVOJLANTIRISH KOMPONENTLARI ....ovtiirinisir s sssssssssssssssssssssessesssssssssssssens 428-433

Kattaeva Feruza Shakirovna
DEVELOPING STUDENTS SOCIO-CULTURAL COMPETENCE BY USING SOCIO CULTURAL
DISCOURSE ANALYSIS METHOD .ot sesesessssesessssesssasssesssssssssss sesssssssssssssessssssssnens 434-441

G'ofurov Azizbek Umarjonovich
BO‘LAJAK JISMONIY TARBIYA FANI O‘QITUVCHILARINI TAYYORLASH TIZIMINI
TAKOMILLASHTIRISH ..coiiiiserstrsessessersssssesssesssssssssssssssessssssssssss s s sssssssesssssssesasssanens 442-447

Abduraximova Umida Shuxratovna
BO‘LAJAK TARJIMONLARNING LINGVOMADANIY VA KOMMUNIKATIV KOMPETENTLIGINI
RIVOJLANTIRISHNING NAZARIY-METODOLOGIK ASOSLARI ... 448-454

Obidova Gulmira Kuzibaevna

INGLIZ TILINI O'RGANISH JARAYONIDA TEXNIKA TA’LIM YO‘NALISHI TALABALARIDA
EKOLOGIK MADANIYAT ASOSLARINI SHAKLLANTIRISHDA ZAMONAVIY PEDAGOGIK
TEXNOLOGIYALAR VA INTERAKTIV METODLAR ..o ssssssssssssenes 455-460

Axmadaliyeva Xosiyatposhsho Abduxayotovna

PROFESSINAL TA’LIM YO’NALISHLARIDA TAHSIL OLAYOTGAN O‘QUVCHILARNING INGLIZ
TILIDAN KOMMUNIKATIV KOMPETENSIYASINI AUTENTIK MATERIALLAR ORQALI
TAKOMILLASHTIRISH .ottt sss s sessssssss s sssssssssssssssss s sssssssessssssssssss s sssssssssssssssssns 461-469

10



s c C WXTUMOMM-TYyMaHUTap ¢paH/IapHUHT
I E N E 0J13ap6 MyaMMoJ1apH. -Ne 8 (3)-2023.
ISSN: 2181-1342 (Online)
PROBLEMS.UZ https://scienceproblems.uz

13.00.00- Iledazozuka ¢paHaapu

Borasheva Aybolgan
PhD Student of Nukus State Pedagogical Institute
a.borasheva@ndpi.uz

EXPLORING JAMES MCCROSKEY'S RESEARCH ON WILLINGNESS TO COMMUNICATE IN L1
CONTEXTS: IMPLICATIONS FOR LANGUAGE TEACHING AND LEARNING

Abstract. This article provides an overview of James McCroskey's research on willingness to communicate
and its relationship to communication apprehension. Specifically, the article focuses on McCroskey's studies on
willingness to communicate in L1 contexts, including his findings on the factors that influence this construct and
its relationship to language proficiency. The article also outlines potential directions for future research. Overall,
the article emphasizes the importance of understanding willingness to communicate in diverse linguistic and
cultural contexts and its potential implications for language teaching and learning,.

Keywords: James McCroskey, communication apprehension, willingness to communicate, L1 contexts,
language teaching and learning.

BopameBa Ain6o/irad
JlokTopaHT HyKyccKoro rocyjapCTBEHHOTO
neJaroruyeckoro MHCTUTYTA

U3YYEHUE UCCIEJOBAHUSA JXKEMMCA MAKKPOCKHU O TOTOBHOCTH K OBIIIEHUIO B
KOHTEKCTE POJHOT O (IIEPBOT'0) A3bIKA: IPUYACTHOCTD AJi INIPEINNIOJABAHUA U
HU3YYEHHUA A3bIKA

AHHOTanMs. B 3TOH cTaThe mpejcTaBieH 0030p ucciaenoBaHus [xeriMca MaKKpOCKH, MOCBSIIEHHOTO
FOTOBHOCTH K OOIIEHHI0 W ee B3aMMOCBSI3U C ONAacCeHUsIMU OOIeHHd. B 4acTHOCTH, cTaThbd IOCBSILEHa
HccieioBaHusIM MaKKpPOCKH TOTOBHOCTH K OOIEHHI0 B KOHTEKCTE POJHOrO0 sI3bIKa, BKJIIOYasi €ro BBIBOJbI O
dakTopax, BAUSIONIMX Ha 3Ty KOHCTPYKLMIO, U €€ CBSI3M CO 3HaHHWEM si3blka. B cTaThe TakKe HaMeyarTCs
BO3MOKHbIe HalpaBJjieHUsl GyAYIIMX UCCIeJOBaHUMN. B 11e/10M, B cTaTbe MOJYEePKUBAETCS BaXKHOCTh ITOHUMaHUSA
TFOTOBHOCTH K OGLIIEHUIO B PA3JIMYHBIX SI3bIKOBBIX U KYJIbTYPHBIX KOHTEKCTAX U €€ MOTEeHIIMaJIbHbIX NOCJIe/ICTBUH
JUUISI IPETNoiaBaHusl U U3y4YeHHUs S3bIKa.

KinoueBbie cioBa: /IxeiiMc MaKKpOCKH, omaceHUsi OOleHUs], TOTOBHOCTb K OOIeHUI0, KOHTEKCThI
POJIHOTO SI3bIKa, IPENoiaBaHue U U3yUeHHE sI3bIKa.

Borasheva Aybolgan
Nukus davlat pedagogika instituti tayanch doktoranti

JEYMS MAKKROSKINING ONA (BIRINCHI) TIL KONTEKSTIDA MULOQOT QILISHGA

TAYYORLIK HAQIDAGI TADQIQOTINI O'RGANISH: TILNI O'QITISH VA O'RGANISHGA
JALB QILISH
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Annotatsiya: Ushbu maqolada Jeyms Makkroskining muloqotga tayyorlik va uning muloqotdan qo'rqish
bilan aloqasi haqidagi tadqgiqotlari hagida umumiy ma'lumot berilgan. Xususan, maqola Makkroskining L1
kontekstlarida muloqot qilishga tayyorligi haqidagi tadqiqotlariga, shu jumladan uning ushbu konstruktsiyaga
ta'sir etuvchi omillar va uning til bilimi bilan aloqasi haqgidagi xulosalariga qaratilgan. Maqolada, shuningdek,
McCroskey tadqiqotining kelajakdagi tadqiqotlar uchun potentsial yo'nalishlar belgilanadi. Umuman olganda,
magqola turli til va madaniy kontekstlarda muloqot qilish istagini tushunish muhimligini va uning tilni o'rgatish va
o'rganish uchun potentsial oqibatlarini ta'kidlaydi.

Kalit so'zlar: Jeyms Makkroski, mulogotdan qo'rgish, muloqot qilishga tayyorlik, ona tilning kontekstlari,
tilni o'rgatish va o'rganish.

DOI: https://doi.org/10.47390/SCP1342V318Y2023N56

Introduction. James C. McCroskey is a prominent scholar in the field of communication
studies who has made significant contributions to the discipline over the course of his career.
He was a Scholar in Residence at the University of Alabama, Birmingham and was the chair of
the Department of Communication Studies at West Virginia University for 25 years. With a
background in speech and communication, McCroskey has conducted extensive research on a
wide range of topics, including persuasion, interpersonal communication, organizational
communication, nonverbal communication, instructional communication, intercultural
communication, and general communication theory and research. He is particularly well-
known for his research on communication apprehension and related constructs. McCroskey has
authored numerous books, articles, and book chapters. He has published over 220 articles and
book chapters, over 50 books and revisions on communication-related topics and has received
numerous awards for his scholarship and teaching, and more than 30 instructionally related
books. He was an active member of various professional associations and has received
numerous awards for his scholarship and teaching (McCroskey, n.d.). McCroskey's work on
communication apprehension and related constructs, such as willingness to communicate,
shyness, and communication competence, has had a significant impact in the field of
communication studies and has led to a better understanding of how individuals experience
and cope with communication-related anxiety.

McCroskey's research on willingness to communicate has shown that this construct is
related to a number of factors, including personality traits, communication apprehension, and
cultural background. Individuals who are more willing to communicate tend to be more
outgoing, extroverted, and confident in their communication abilities. They are also more likely
to initiate interactions with others and to participate in group discussions. On the other hand,
individuals who are less willing to communicate may experience greater levels of
communication apprehension and may be less likely to engage in social interactions. This can
lead to feelings of isolation and social anxiety [16; pp.251-265].

And studying willingness to communicate (WTC) in L1 contexts is important for several
reasons. Firstly, L1 is the first language that individuals learn and use for communication in
their everyday lives. It is the foundation upon which they build their proficiency in other
languages. Therefore, understanding the factors that influence an individual's willingness to
communicate in their L1 can shed light on their communication behavior in other languages.
Secondly, studying WTC in L1 contexts can provide insights into the factors that influence
language learning and use. For example, if an individual has a low WTC in their L1, it may
indicate that they have low self-confidence or feel anxious about expressing themselves in any
language. These affective factors can also impact their willingness to communicate in other
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languages, including second language acquisition and use. Thirdly, studying WTC in L1 contexts
can help educators and language teachers design effective language learning programs.
Understanding the factors that promote or inhibit WTC in L1 can help teachers create a
supportive learning environment that encourages students to communicate more frequently
and confidently. This, in turn, can help promote language learning and proficiency in both L1
and other languages.

Background. Willingness to communicate (WTC) is an individual's readiness to initiate
communication in a given situation. In the context of first language (L1), WTC refers to an
individual's readiness to communicate in their native language. It is a multidimensional
construct that includes both behavioral and affective components, such as the desire to
communicate, the confidence to do so, and the perceived importance of the communication
situation. Communication apprehension (CA) in L1 refers to the fear or anxiety associated with
communicating in one's native language. Individuals with high levels of CA may avoid
communication situations or experience significant distress when faced with them [21; pp.215-
231].

Research has shown that there is a complex relationship between WTC and CA in L1
contexts. Some studies have found that individuals with high levels of CA in their L1 tend to
have lower WTC in certain situations, such as public speaking or group discussions [20; pp.
119-131]. This may be due to the fact that high levels of CA can lead to avoidance behaviors and
a reduced willingness to take risks or engage in communication. However, other studies have
found that the relationship between WTC and CA is more nuanced and may depend on a variety
of factors, such as the specific communication context, the individual's age, and their level of
language proficiency. For example, older individuals may have lower WTC due to cultural or
societal norms that discourage communication in certain settings [24; pp.34-46]. Therefore,
while the relationship between WTC and CA in L1 contexts is complex and context-dependent,
there is evidence to suggest that individuals with high levels of CA may have lower WTC in
certain situations. Understanding this relationship can be wuseful for educators and
communication professionals seeking to promote effective communication and reduce anxiety
in L1 contexts [22; pp.4-20].

McCroskey's Research on Willingness to Communicate in L1. James C. McCroskey
conducted several studies on willingness to communicate (WTC) in the context of first language
(L1) communication. One of his early works with Elaine ]. Baer conceptualized WTC as an
individual's propensity to initiate communication and developed the WTC scale to measure it.
Their studies found that the scale was valid and WTC positively predicted communication
outcomes [16; pp.251-265]. Collaborating with Virginia P. Richmond, McCroskey found that
high communication apprehension was associated with lower WTC, while higher perceived
competence and motivation were tied to greater WTC [19; pp.1-25]. In a subsequent study,
McCroskey and Richmond identified connections between WTC and dysfunctional
communication patterns, where low WTC was correlated with higher defensiveness,
apprehension, and nonassertiveness (Richmond & McCroskey, 1989). In another study,
McCroskey and Richmond proposed a three-component WTC model encompassing perceived
competence, motivation, and communication anxiety. Their studies supported this model,
linking it to communication satisfaction and frequency [26; pp.63-81]. Research has shown that
the relationship between WTC and communication apprehension (CA) in L1 contexts is
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complex and context-dependent. Some studies have found that individuals with high levels of
CA in their L1 tend to have lower WTC in certain situations, such as public speaking or group
discussions [26; pp.63-81]. However, other studies have found that the relationship between
WTC and CA is more nuanced and may depend on a variety of factors, such as the specific
communication context, the individual's age, and their level of language proficiency [24; pp.34-
46]. McCroskey's research on WTC in L1 contexts has established the importance of this
construct in shaping communication orientations and outcomes. His studies have highlighted
the multidimensional nature of WTC and its relationship with CA and other communication
constructs.

Comparative studies in L1 in which McCroskey took part were : "Willingness to
Communicate: A Cross-Cultural Investigation”, "Willingness to Communicate: Differing Cultural
Perspectives”, "Willingness to Communicate, Communication Apprehension, Introversion, and
Self-Reported Communication Competence: Finnish and American Comparisons”, and
"Relationships of Self-Perceived Communication Competence and Communication
Apprehension with Willingness to Communicate”, they all examine willingness to communicate
(WTC) from a cross-cultural perspective. While the specific cultures examined in each article
vary, they collectively highlight that WTC is influenced by cultural values and norms. The
articles provide evidence that WTC tends to be higher in individualistic cultures like the United
States that value self-expression, and lower in collectivistic cultures like Japan and Finland that
emphasize group harmony and nonverbal communication. The findings also underscore the
importance of understanding cross-cultural differences in WTC, communication apprehension,
and self-perceived competence in order to promote effective intercultural communication.
Overall, the articles provide valuable insights into how culture shapes communication
orientations and behaviors. The articles unanimously demonstrate that willingness to
communicate (WTC) is culturally contingent, shaped by the predominant values and norms of
a society. Christophel and Bartolome found that individualistic American students exhibited
higher WTC than collectivistic Japanese students. Similarly, McCroskey and Richmond reported
higher WTC in the individualistic culture of the United States compared to more collectivistic
Japan and relationship-focused Mexico. Sallinen-Kuparinen et al.'s study revealed lower WTC
and higher communication apprehension among Finnish students compared to Americans,
attributed to Finnish cultural emphasis on silence and education. Finally, Burroughs et al.
established connections between WTC, communication apprehension, and self-perceived
competence among Micronesian bilingual speakers. Collectively, the cross-cultural findings
highlight the need for intercultural sensitivity and strategies tailored to cultural orientations,
as tendencies like silence or indirectness may be misinterpreted without proper
understanding. The authors advocate practical applications from increasing cultural awareness
in language programs to organizational policies facilitating open dialogue between differing
cultural perspectives. Their contributions not only deepen comprehension of how
communication constructs manifest across cultures, but provide a foundation for promoting
meaningful intercultural relationships in our increasingly diverse world. [19; pp.1-25].

In an early study using the WTC scale, McCroskey and Richmond (1987) found that self-
perceived communication competence in L1 was positively associated with WTC in L1 across
contexts. Participants who saw themselves as more competent L1 communicators reported
higher WTC. This supported the view that L1 proficiency boosts confidence and willingness to
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interact. McCroskey and Richmond (1990) later conducted a study examining the impact of
communication apprehension and perceived competence on WTC in L1. They found that lower
communication apprehension and higher perceived L1 competence both significantly
contributed to higher WTC in one's native language. This built on previous findings linking L1
proficiency to WTC. Taken together, these key studies by McCroskey and colleagues
demonstrate a consistent positive association between L1 proficiency and WTC across diverse
groups. McCroskey's body of research underscores how native language competence provides
the basis for communication confidence and willingness to initiate interaction in one's L1.

McCroskey argued that developing L1 proficiency should be a priority to foster WTC. He
stated that “instruction in the native language needs to be provided to all students to maximize
their communication competence in that language” (19; p.92). This suggests language
instruction should ensure L1 competence. His findings imply that L1 education programes,
particularly in literacy, can help raise WTC by improving native language skills. MacIntyre et al.
(2002) also argued native language instruction is key to promoting willingness to use the L1.
Teachers can use techniques to reduce L1 communication anxiety to boost WTC, as McCroskey
and Richmond (1987) found anxiety lowers WTC. Richmond and McCroskey (1998)
recommend creating a relaxed classroom climate: like fostering positive perceptions of L1
competence is also important, as McCroskey et al. (1985) found perceived competence predicts
WTC. Zhang and Hu (2009) similarly recommend promoting self-efficacy in L1 skills. Language
assessments should include WTC measures, not just proficiency, as Maclntyre et al. (1999)
argue WTC better predicts L1 use. This can aid teaching. McCroskey's research highlights the
need for learning strategies tailored to students with lower L1 proficiency and WTC, to improve
their skills and confidence [8; pp.87-97]. And teacher training programs should educate
teachers on WTC research and how to apply it in L1 instruction, as Liu and Zhang (2013)
suggest.

Future Directions for Research. Future research on willingness to communicate
(WTC) in L1 contexts could focus on several potential areas. One area is the impact of cultural
factors on WTC in L1 across different cultures, such as the relationship between WTC and
cultural values like individualism/collectivism or high-context vs low-context communication
styles [8; pp.87-97]. More research is needed on WTC differences in L1 across demographic
factors like gender, age, and socioeconomic status to inform teaching [25; pp.24-43].
Additionally, studies could explore the impact of technology-mediated communication on WTC
in L1, such as the effects of online writing software on L1 skills and WTC [28; pp. 155-168]. The
influence of teachers and classroom environment factors on L1 WTC could also be investigated
to identify best practices and optimize configurations [9; pp.87-97]. Finally, emerging research
is examining the neurobiology of communication traits like WTC, using techniques like fMRI
and genetics to uncover new insights about brain activation patterns during communication [1;
pp.365-381]. Culture, demographics, and technology are fruitful areas for further research on
L1 WTC using methods from cross-cultural studies, developmental psychology, and human-
computer interaction. Such research can expand McCroskey's foundations to keep WTC theory
relevant. There are still many open questions around the contextual, educational, and biological
factors that shape WTC in one's native language. Pursuing research directions like these can
lead to a more multidimensional understanding of this important construct.
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Several potential research questions and methodologies for future studies on
willingness to communicate (WTC) in L1 include: comparing WTC across individualistic versus
collectivistic cultures, examining the relationship between L1 WTC and communication styles,
tracking the development of L1 WTC from childhood to adulthood, investigating the influence
of teacher confirmation behavior on L1 WTC in the classroom, and exploring how different
classroom environments impact students' L1 WTC [8; pp.71-86]. These studies could use a
combination of quantitative measures and qualitative data collection techniques to gain a
comprehensive understanding of the complex construct of WTC in L1.

Conclusion. James McCroskey's research program on willingness to communicate
(WTC) in one's first language (L1) has made significant contributions to the field of
communication studies. His work conceptualized and operationalized WTC as a personality
construct through validating the WTC scale. He identified positive relationships between L1
proficiency, perceived competence, motivation, and WTC, and negative associations between
communication anxiety and apprehension with WTC. Additionally, McCroskey's research
illuminated the impact of WTC on communication outcomes like satisfaction, frequency, and
competence, and established the significance of WTC as a research construct across fields like
communication, linguistics, and education. His work has spurred new research directions and
theoretical models on WTC, integrating psychological, situational, and cultural factors. His
research has provided implications for language teaching, assessment, and learning
environments to facilitate L1 competence and WTC. In conclusion, McCroskey's pioneering
work on WTC continues to be highly influential and important to communication studies today
[16; pp. 251-275].

James McCroskey's research on willingness to communicate (WTC) in first language (L1)
contexts has significant implications for language teaching and learning. McCroskey argued that
developing L1 proficiency is crucial to foster WTC, and language instruction should prioritize
building core L1 competencies to improve WTC. Techniques to reduce L1 communication
anxiety and creating a relaxed classroom climate can also boost WTC. Fostering positive
perceptions of L1 competence is important, as perceived competence predicts WTC. Language
assessments should include WTC measures, not just proficiency, to better guide teaching.
Strategies tailored to students with lower L1 proficiency and WTC are needed to improve their
skills and confidence. Teacher training programs should educate teachers on applying WTC
research in L1 instruction. In conclusion, McCroskey's WTC research underscores the
importance of native language skill-building, anxiety reduction, and WTC-focused teaching and
assessment to help students succeed [18; pp. 129-156]. Itis crucial that research on willingness
to communicate (WTC) continues to expand and diversify to encompass diverse linguistic and
cultural contexts. The majority of early WTC research centered on English speakers in Western
cultures, focusing on the individualistic roots of the theory. To expand into diverse linguistic
and cultural contexts, particularly understudied regions like Karakalpak and Uzbek contexts.
The Karakalpak and Uzbek cultures of Central Asia have received scarce attention in WTC
research thus far. Yet these populations have rich linguistic and cultural traditions that shape
communication orientations in unique ways. More studies grounded in the Karakalpak and
Uzbek settings are needed to reveal region-specific insights into WTC. For instance, research
could examine how the predominantly collective values of Karakalpak and Uzbek societies
influence willingness to communicate compared to more individualistic cultures. Studies could
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also analyze impacts of local communication etiquette norms on WTC in interpersonal and
group settings. Investigating the relationships between multilingualism, ethnic identity, and
WTC in Karakalpak and Uzbek youth can be another valuable research direction. Such
knowledge could aid educational policies supporting both native language retention and
multicultural exchange.

Overall, widening the scope of WTC research to embrace underrepresented Central
Asian contexts like Karakalpak and Uzbek can significantly broaden theoretical perspectives.
Locally grounded, culturally informed studies in these linguistic communities will enrich the
field and enable more nuanced, inclusive frameworks of WTC to emerge. Communication
scholars should make engagement with diverse contexts a priority.
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